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ASSTRACT
There are two emphases of the OVESCO program to

promote the advancement of women within the reporting period
1972-1973. They are (1) to involve member states closely in OEUSCO
activities and (2) to focus on the equality of educitional
opportunity. Activities includes (1) a report on a five country
research program concerning the relationship between educational
training opportunities and employment for women; (2) various
experimental projects; (3) fellowships for the training of women; (I)
activities carried out in the areas of human rights, literacy, adult
education, teacher training, rural development, technical and
vocational training, science/nutrition/family education, population
education, mass media, information, VERVA/OVISCO, EICEP/DEPSCO, and
funds-in-trust; (5) collaborations with nongovernmental organisations
listed in an annex; and (6) four conferences dealing with the
interests of women. Future trends for the program include continuing
involvement of member nations, integration of program concerns
throughout the whole United Rations system, and defining a program
approach within the UNESCO secretariat. A bibliography of WEISCO
publications on women, 1072-73, and a statement of the DEICE!
Assistance to Equal Educational Opportunities for Girls and Women are
included in the annexes. ON)
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I. IATRODUCTION

1. Accordin,; to the latest statistics avai able to UNESCO', during the ltst
decde the increas3 of female enrolment in sc ool thr Juchout the orL: has .:ept pace
with that of total enrolment. At the third le el (Hi-her Education) female
enrolment continues to increase faster than to al enrolment. At present,
43 per cent of all persons enrolled at all levels are female, but this figure has
been the sme since 1960. Similarly, at the first ar.(4 second levels the figures of
44 per cent and 43 per cent, respectively, of all persons enrolled being female has
not chan,:ed since 1960. On tie other hand, whereas in 1960 female enrolment ac. the
third level accounted fcr on1 34 per cent of the total, it rose to 38 per cent by
1968 and a is remaineL: at this point.

O. This jcure of a holt in the increase of the proportion of female students in
total enrolmeLlt, az: as at the first and second levels,,is sound in most of the
ret'ions. However, in :!orth ,,merica. Europe and Latin America a point of parity has 4
to all intents been rt_ccnod. The bil!oest increase is found in Africa at the first
L.:ye! - a rise from 3T per cent to 40 per cent, and in the Arab states at the
second lev4d - from 27 ler cent to 30 per cent.

3. tae third level, however, which shows the lowest female percentages, there
have been increases in all re,:ions, pa-ticularly in Europe (37 per cent to
14 per cent) which now has the hi :-:rest percentage at this level, in Asia
(27i :1::r cent to 28 rer cent), f.frica (20 !,er cent to 25 per cent), and the Arab
It.1;es (17 uer cent to 21; per cent). However, the rise in Europe and Asia stopped
i,: U68.

4. P,ainst this tackf!rwAnd WIEF;CO's lonr-term programme for the equal access of
:iris ane women to education, science and culture started in 1965-1966 in response

rt trend LI 'ember States and tc the recommendations of the United Nations
Commission on the Status cf Women, the United Nations General Assembly and the
...conomic and 5ocial Council. The General Conference of UNESCO, at its fourteenth

( :lovember 1966) , adopted two resolutions (14 C/5 - 1.1321 arid 1.1322)
:::akin:,., equal access of -irls and women to education one of the five priority areas
in the education sector.

5. "ctivities in the fields of literacy, access to technical and scientific
eAlc:ttion, rural develoent, out-of-school education and co-education and teacher
truinin; nay.J ben reporta in detail to the Commission over the past seven years.

. Since tiv: inception of this pro,:rarme the movement for equality of access of
and. ',Men to education has taken rTeat strides in ember States and has

vi:orour_l r,forientation durine; the period of this report.

1/ := "f;'ice tati3tir:n. For fi-urrs, see
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7. The reorientation of the programme took the form of Join: beyond the equality
of access of girls and women to all levels of education, and towerds eTualit of
traininG and employment opportunity.

8. The linking of education, trainin: and eri:ployment for ['iris and wcmen opened
the way for co-operation between UNESCO and ILO in the form of a joint project for
an investigation into the relationship existing between educational ana employment
opportunities offered to girlP and women.

9. At its seventeenth session in November 1972 the General Conference of UNESCO
strongly favoured and supported this reorientation throwt a resolution promoting
new approaches to the achievement of equal access and opportunity of :irla and
women to all levels of education training and employment, in all phases of life,
taking due account of their role in family and society.

10. The above resoluton,which also waked for the full and creative participation
of girls and women in the economic and social development of their countries, is a
turning point in UNESCO's activities for the promotion of girls and women.

11. To formalize this change and reorientation the General Conference -.ended the
title of the programme from "Equality of Access of Girls and Women to Elucation" to
"Equality of Educational Opportunity for Girls and Women", to make sure it referred
to equal opportunity for girls and women in education and not just equal access to
it.

12. Another distinguishinc, feature of the programme during the reportiag period
has been an attempt to involve Member States more closely in its activities,
through increased contacts at the official and private level, and through UNESZ,U
National Commissions in some Member States such as Argentina, Sierra Leone, Ivory
Coast, Sri Lanka, and Lebanon, who under contract with UNESCO are undertaking an
investigation into education, training and employment; Nepal, where the National
Comission will participate in the evaluation of the experimental project, and the
United States of America where the National Commission is hosting and pErticipating
with UNESCO in organizing and financing collective fellowships in rural education.

13. Another facet in the reorientation of the programme was to change the granting
of fellowships to individur.0 women into collective fellowships for trairin,- courses

in Kember States. The collective rellowship has as one of its objectives the
increasing of contacts and exchan:es between leadinr, and professional women in

rember States.

/



E/CN.C/5r,n

Enplish
Pare 6

II. THE RIGHT TO EDUCATION

Convention and Recommendation against Discrimination in Edu.ation

14. UNESCO activities for promoting the implementation or the Convention and
Recommendation against Discrimination in Education, adopted by the General
Conference in 1960, were continued in 1971-1972. The aim of these instruments is
not only the elimination of discrimination but also the adoption of measures to
promote equal opportunities and equal treatment with regard to education. They are
thus based on two fundamental :,Moan rights principles which are of great importance
in the efforts to ensure equal access of girls and women to education.

15. As at 1 May 1973, 6o Statesli had deposited instruments of ratification or
acceptance of the Convention. This represents an increase of nine ratifications or
acceptances since 31 December 2968. As at 1 May 1973 also, 21 States 2/ had
deposited instruments of ratification or acceptance of the Protocol instituting a
conciliation and good offices Commission to be responsible for seeking the
settlement o" any disputes which may arise between States parties to the Convention
against Di,: imination in Education.

16. At its most recent session (1972) the General Conference studied the second
report of the Committee on conventions and recommendations in education. This
report analyses 41 reports transmitted to the secretariat of UNESCO by Member
States on the implementation of the Convention and Recommendation. In addition to
the summaries of these reports the document contains general observations and
conclusions formulated by the Committee on the basis of the information provided in
the reports. Since the questionnaire used for this second consultation of Member
States did not contain a specific section referring to equal opportunity in
education for both sexes, there was hardly any information referring specifically
to the educational situation of girls and women provided in the reports. A great
number of countries, however, admitted the persistence of unequal opportunities for
access to education of rural population groups. Nevertheless two States indicated

1/ Albania, Algeria, Argentina, Australia, Brazil, Bulgaria, Byelorussian
Soviet Socialist Republic, Central African Republic, Chile, China, Costa Riot,
Cuba, Cyprus, Czechoslovakia, Dahomey, Denmark, Egypt, Finland, France,
Federal Republic of Germany, Guinea, Hungary, Indonesia, Iran, Israel,
Italy, Kuwait, Lebanon, Liberia, Libyan Arab Republic, Luxembourg, Madagascar,
Malta, Mauritius, Mongolia, Morocco, Netherlands, New Zealand, Niger, Nigeria,
Aorway, Panama, Peru, Philippines, Poland, Romania, Senegal, Sierra Leone, Spain,
Swaziland, Sweden, Tunisia, Uganda, Ukrainian Soviet Socialist Republic, Union of
Soviet Socialist Republics, United Kingdom of Great Britain and Northern Ireland,
Venezuela, Republic of Viet-Nam, Yugoslavia.

2/ Argentina, Costa Rica, Cyprus, Denmark, France, Federal Republic of
Germany, Israel, Italy, Libyan Arab Republic, Madagascar, Malta, Morocco,
Netherlands, Nicer, Norway, Panama, Philippines, Senegal, Uganda, United Kingdom of
Great Britain and Northern Ireland, Republic of Viet-Nam.
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that the same teachers are often employed in separate schools for the two sexes

which allows either to alleviate certain local difficulties in finding specialised

teachers for girls' schools, or to provide education of the same standard in

schools for both sexes. As regards access of girls and women to the teaching

profession, those States which replied to this question indicated that the

conditions are equal for both sexes. Two States reported that only women are

trained as teachers for infant schools or as teachers of subjects normally taught

only to girls.

International Recommendation concerning the Status of Teachers

17. The Recommendation, the text of which was jointly prepared by ILO and UNESCO,

was adopted in October 1966 by a special intergovernmental conference convened by

UNESCO. The Recommendation consists of provisions referring to the professional,

economic and social status of the teaching profession.

18. Pursuant to the decisions taken by the competent bodies of ILO And UNESCO, the

reports of Member States on the implementation of the Recommendation will be

examined in the Spring of 1976. To this end a questionnaire drawn up in

consultation with a joint ILO/UNESCO committee will be dispatched to Member States

in 1974. This questionnaire will contain a section on the living and working

conditions of women teachers.
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he i2etween Aucational and Training Gpnortunities and
eeortunities of Illploynent onen to Women: Five Country Studies

introeuetien

19. The eeneral Conference of UNESCO at its seventeenth session adopted resolution
1.142 (c) euthorizine the Directcr-General to promote new approaches for the
achieveeent of usual access of girls and women to, and equal opportunity at, all
levels of edeaation, traieine and eenloyment. In accordance with this resolution
11;!,:1:02, cloee co-operation wit: has undertaken an investigation into the
relatioe,,eip heteeen relucation and trainin7 opportunities open to eirls and women
and tIleir employment. It is beinc carried out in five countries: one in Latin
;imerice, (AIL: in. Asia, one in the Lrab States and two in Africa ((sae francophone and
one ae:loehone). '11:e ferpose of this investigation is to assist the five countries
in definine otrateLekes and eolicies concerning Girls and women's education,
trainin: and eeploylemt, and to increase employment opportunities available to them
by feeilitetin- their access to preliminary technical and vocational education and
trainine. charaeter of the investieation is illustrated by the scope of the
'problem, tte procedure followed and the guidelines for research provided for
purtieipetin_ countries.

cone the eroblee

2201. eeries of investieations has teen mot:vated by the recornition of the
nueereue te:rriere :tie.: breventine real equality of opportunity for rirls and women
ie education, trainine' and employment. ;..1though in recent years many countries

have taken eceeures to irrrove the situation, the scope of the problem remains very
hrcaa iedeed and ereater efforts are required.

21. Ie virtually all countries equality of access of toth sexes to education is
written into lew. Yet statistics show that in practice prorress has been quite
zlow. Come proerese hag been made in primary education, but the situation in
secondary education is diequietine: during the last 20 years the percentage of
iris enrol1ed in secondary education in Africa has risen only by 1 per cent, and

only eer ceet in the erab. states ; whereas in Asia it has remained stationary with
iris forming 35 per cent of total secondary enro nt. In Latin America, however,
acme pro!Tese has teen trade in that now constiz,ute 48 per cent of the
secondary enrolment total. This lee in secondary education in the Arab States,
efrica and Asia is all the more serious in that it is at this level that young
people be:in to prepare for future careers. The problem is then not only to create
equal opportunities for girls and women in ceneral education but also in education
and traipire: programmes which prepare them for skilled el4ployment.

22. Otviouzly, even if expanded educaticnal and training opportunities for girls
and ween exiet, the cenditions eust be ereated whereby -irls are (1) encouraged to
rollow sueh pre.:ree, and (2) that these prorammes lead to food employment
prospects. Teese conditions broaden even further the scope of the problem.

/0
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responsibility for its own country study. Given the breadth of the study and the
diversity of interest, all or part of the research has been subcontracted to such
persons and institutions as universities, technical institutions, economics and
education specialists etc., and is to be conducted by these in co-opvration with
interested ministries. One member of each National Commission has Lcen appointed
to co-ordinate the research and to liaise with UNESCO, as well as to be responsible
for the drafting of the country study. The National Commission will approve the
final draft of the particular country study Which will be submitted to UNESCO in
November 1973, the period of the research which was originally set at six months
having been extended a further three months.

Role of th;LSCO

27. UNESCO's role, in addition to the organization of the investigation as a whole,
has been above all one of guidance and counselling. A series of guidelines for
research were prepared jointly by UNESCO and ILO which the five countries were
requested to :ollow so that the research results would correspond to the objectives
of the investigation as a whole, and that the five country studies would, themselves,
be comparable to allow an iv,-r-a11 view of the present status of women in terms of

education, training and employment. Furthermore, both UNESCO and ILO experts in
the countries involved were available to en-operate in the research when needed.
Prior to writing this report four of the selected countries were visited and the
fifth will be visited in August. The visit to the countries howed that the
investigation has provoked great interest in many sectors concerning the promotion
of women and the strategies of training and employment. There is wide participation
by officials from various ministries, university professors, research workers,
non-governmental organizations and trades unions.

Planned follow-up

28. A comparative report drawn from the five national studies will be drafted and
submitted to the next session of the United Nations Commission on the Status of Wbmen.

29. When the five reports of research results are completed and submitted, UNESCO .

in collaboration with ILO proposes to call an advisory committee of experts to
study them. Or the basis of this examination the committee will formulate
recommendations. The reports, with recommendations, will then be formally subegted
to the five governments in 1974. The governments may then wish to implement the
recommendations appertaining to national policies by establishing the necessary
educational and training facilities through national resources and/or by
international assistance.

Guidelines for research 1/

30. The guidelines for research provided for the five country studies indicate the
approach to be taken and the major aspects of the problem of women's education,
training and employment studied. In order that the reports be comparable, the
guidelines first define the target groups be studied: girls in the post-primary

1 Annex III.
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group, 15-19 for secondary education, and 20-24 for higher education, as well as the
female labour force as a whole. Furthermore, a general glossary of terms in current
use in UNESCO and ILO was attached, as well as an educational structure model which
each country was asked to compare with their own educational structure.

31. Six.gentral areas of research are delineated. First a general context is
established in order to situate the problem of access of girls and women to
education and training facilities and to employment. This context includes the
status of women and the attitudes of society toward their education, their
employment outside the home, and the legal or customary barriers to the employment
of married women. The second two areas comprise technical and vocational education
facilities available to girls and women within the education system and training
facilities outside the system. In each of these areas the studies will discuss the
types and levels of facilities available to girls and women, the degree of
achievement (how many successfully complete programmes, etc.) and the barriers now
existing preventing free access of girls and women to these educational and training
facilities. In the area concerning facilities within the school system educational
and vocational guidance for women will be considered, and in the area concerning
facilities outside the educational system recruitment patterns will be covered.

32. The fourth area of research concerns employment opportunities for women. In

this area an analysis of the occupational groups and sectors of activity in which
women are now employed will be undertaken.

33. The fifth area entails a comparison of the findings in the first three areas
through relating current education and training opportunities for women to
employment opportunities. A cross-classification will be made in so far as possible
between the length and type of education and/or training, ,rid the occupation held,
and the relative position of women and men, and conclusions.

34. The sixth area of research comprises future trends and projections in so far as

they may be made on the basis of information collected and analysed. Future trends .

concerning education and training and employment, as veil as general policy trends,

are to be distinguished.

35. Finally, on the basis of these results general conclusions will be drawn as to
the present relation between women's education and training and the employment
opportunities available to them and the projected and desirable relation. These

conclusions are to be placed in the context of over-all development policies.
Furthermore, conclusions will be drawn as to the obstacles to the advancement of
girls and women and these will be carried further to analyse the possible means
appropriate to each country by which they may be overcome. Also, those sectors of
education and training where immediate action might be taken with positive results
will be highlighted as well as those requiring more research or longer-range

planning.

36. UNESCO submitted a request to the United Nations Fund for Population Activities

for financial support for studies on the relationship between the age of marriage

and equal access of girls and women to education and employment to.be conducted as
a parallel research to the investigation on educational and employment opportunities.
The countries concerned have shown great interest in these parallel studies and are
prepared to undertake them should the request for financial aid be approved.
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IV, EXPERIMFI'TAL PROJECTS FeR EQUALITY OF
LDUCATIMAL OPPORTULITY FOR GIRLS AND
WWLN AND ASSISTANCE TO OTrIER PROJECTS

WESCO hes continued its activities undertaken in previous
experimental projects in Upper Volta, Chile and Nepal.

Technical education, literacy and adult education in rural
project in Upper Volta

years for the three

areas: Experimental

37. This project, scheduled to cover a 10-year period starting in 1967, is now in
it sixth year. Itr, main interest is in rural environment. On the one hand, it
aims at collectin-, data on obstacles impeding full access of girls and women to
education; increasing the enrolment of girls in schools, improving the curriculum
mainly in technical education; and on the other, at developing literacy, civic and
family education in rural areas. The project foresees the extension of the work to
the whole ,:ountry. The full background of this project was given in the report
submitted to the Commission for 1960 '071.

3A. Durinz this reporting eight fe.,"..uwships were given in the field of adult
education, two in literacy and one in technical education and administration. The
study programe for these fellowships was undertaken mainly in France and in similar
Projects in African countries (Burundi, Gabon, Mali, Senegal, Tunisia). The
trainees have joined the staff of the project in the three pilot zones, Kongoussi,
Banfora and Pd.

39. Several training courses were held in 1972/1973 for improving the living
conditions in villages, training local staff at all levels, women village leaders,
women instructors, midwives, literacy workers, and improving teaching aids. These
training cours,..z provide the opportunity for collaboration between the project and
the different public and private organizations., and lay the foundation for
functional literacy.

The participation of villagers in the construction of class-rooms, cultural
certres and maternity units is an important factor. Collective fields have been
cultivated by women and the harvest used for the benefit of the whole village
tuying of seed.: and equipment, etc. Voluntary workers from Upper Volta continue
to cunstitute a huran investment in this project.

41. The Lift coupon scheme continued its assistance to the project by providing
financial assistance for the digging of wells for the villages, buying mills, carts
for transporting wood, and mobylettes to the amount of $US 29,675 for 1971/1972.

42, Plans for the future reorientation of the project are under way, aiming at
young girls in schools and adult women in rural zones. There will be emphasis on
the complementary roles of men and women, as men who do not benefit from these
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52. This project with its centre in Pokhara, Oandaki zone began in 1970 and is



E/CN.6/580
Enplish
Pare 14

.Manned for a period of six years with a UAESCO expert acting as Chief Adviser.
The rroject has continued to move towards its main objectives -

(i) to increase enrolment of girls in primary schools;

(ii) to provide at a co-educational training institute

maximum facilities for the training of women teachers;

(iii) to implement the programme in other parts of Nepal and to make
the experience available to other countries in the region.

53. Results for the first three years show an increasing number of girls recruited
for teacher training and enrolled in primary schools. During the first year 25
women teachers were trained in Pokhara, 50 in the ,econd and 100 in the third, 50
of whom will be trained in Pokhara and 50 in Dhankuta. Thus the target for training
100 women primary school teachers per year has now been reached. The Government
forsees an increase of women trainees to 150 by 1974, provided stipends and hostel
rent can be found.

54. Two regional study tours to India were awarded in 1972 under the fellowship
programme, and further study tours to India and two fellowships to the Philippines
and the United Kingdom will be awarded in 1973.

55. A hostel for women trainees was opened in rented premises and the trainees
received stipends under UNICEF assistance to the project. The next step is to
provide a permanent hostel for 100 women students on the Pokhars Campus. Funds
for the hostel are included in a government request for UNICEF support.

56. In co-operation with various government organizations a six-week community
course for 25 women was organized covering such subjects as hygiene, nutrition,
family planning, first aid, local government and village development.

57. The UNESCO Adviser to the project also co-operated in the organization of
functional literacy programmes for adult women in the area.

58. Upgrading courses are run continously: (a) for trained teachers with poor
academic backgrounds to give them fuller qualifications, and (b) for candidates
for teacher training who cannot get the proper qualifications in their villages.
Courses for primary school teachers in adult literacy instruction are also arranged.

59. Publicity is the most important means of increasing girls' enrolment. Mmgy
ethnic groups in the rural areas are eager to send their girls to school when
they understand the facilities given them and that education in the new primary
schools aims at improving village life.

60. Information is given during village meetings - which requires extensive travel
on foot by the UNESCO Adviser - through a planned one-year radio campaign with
weekly programmes. It is hoped that this will reach a large audience despite the
scarcity of radios.
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(1. 4,id-tQn.t vv-luation of the iruj%:ct will be undertaken by the depalese

.rational Commission under contract with UNESCO in 1973/1974. The evaluation foresees

a follow-uv of the project through refresher courses for i.raduates after teachinc two

years in a village school. It also foresees a survey, and a visit by the project

personnel to all teachers in their villaNs.

62. Tac IToject has been extended, on the mewl of Pokhara, to the Dhankuta

zone where (:irls are under recruitment to start training in August/September 1973,

in accordance with the new educational plan.

Other -rejects

63. UNESCO continues to Idrovide technical assistance for women's education to

five other irojects whicn receive financial support from the United Nations

Development Programme in the fields of technical education in rural areas, rural

education, technical and commercial education and teacher training.

Out-of-school education: Burundi

64. The expert in women's out-of-school education, who began her mission in

Sei.tember 1968, will continue to assist the Government in reforming elementary

education and in helping the transition of home economics schools into technical

schools. During the period covered by this report two counterparts have been

trained.

Technical education in rural areas: Central Arrican Republic

65. UNESCO's assistance in this field is provided through an expert. A UNESCO

mission which visited the country in 1973 recommended the integration of seven

UNESCO experts to be assigned to CERP (Centre de C-)ordination et d'Etude de is

Renovation geaLALique). The expert's concern within this team is to assist in

the elabcration of the national policy and the reform of curricula for girls

within and outside the school system. Two counterparts were trained in this project.

Iran

66. In the field of women's rural education technical assistance was provided

to Iran from January 1968 to June 1972. The two experts who were appointed

successively assisted the Ministry of Education and the Ministry of Agrarian

Reform in the training of women rural community workers (animatrices ruralea).

They also contributed to the establishzent of the Women's Armies of Knowledge,

Health and Development. in .0-11Aion with this project a,number of "Rural

Houses of Culture" .:ere opened throughout the country. A counterpart has now

replaced the expert.

Technical commercial famil and social education: Mauritania

67. Two UNLSCO experts assisted the National School for Commerce and Social/Family
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V. TRAE;ING OF U.O:Ej - Fi:LLOWSHIPS

Training of women for resnonsible

69. During the reporting period, UNESCO provided fellowships for 462 women:

Africa (66), Arab States (49), Asia (137),'Europe (84), and Latin America (126).

The percentage of fellowships awarded to women by all sectors of UNESCO in 1971/1972

was 14 per cent of the total fellowships provided. 1/

70. The fields of study were raainl training of nursery school teachers, technical

education, home economics, documentation and librarianship, teacher training,

psychology and psychopedagogy, biology, sociology, functional literacy, educational

planning and administration, language teaching, science teaching, teaching methods

and audio-visual aids.

71. The fellowships provided by the programme of equality of educational

opportunity for girls and women fall within the above totals. However, as these

fellowships form an essential feature of the programme soLe details are given

below.

1/ Africa: Botswana (6), Cameroon (2), Central African Republic (1), People's

Republic of the Congo (1), Ethiopia (2), Gabon (1), Ghana (7), Ivory Coast (4),

Kenya (4), Liberia (4), Cadagascar (7), Mali (2), Eauritania (2), Nigeria (6),

Sierra Leone (6), United Republic of Tanzania (1), Togo (2), Uganda (3), Upper

Volta (1), Republic of Zaire (1), Zambia (2).

Arab States: Algeria (5), ?ahrain (2., F'ypt (12), Iraq (4), Jordan (2),

Kuwait (777TeT;cn ((). .:oroceo (3), :Aldan (4) , Tunisia (7), People's Democratic
Republic of Yemen (3).

Asia: Afghanistan (9), India (6), Indonesia (4), Iran (2), Israel (7),

Khmer Republic (1), Laos (3), : :alaysia (2), Pongolia (15), Nepal (2), Pakistan (1),

Philippines (19), Singapore (3), Sri Lanka (2), Thailand (47) , Viet-Nam (2).

Europe: Albania (2), Lulgaria (9), Czechoslovakia (4), France (3), Federal

Republic of Germany (1), Finland (2), Greece (1), Hungary (4), Italy (2), Halta (1),

Poland (3), Romania (1), Spain (27), Turkey (5), Ukrainian Soviet Socialist

Republic (1), Byelorussian soviet Socialist Republic (2), Yugoslavia (1).

Latin Ar.?rica and the Caribbean: Argentina (8), Bolivia (6), Brazil (14),

Chile (57,77;37M)ia (175-, Costa Rica (2), Cuba (6), Domini an Republic (2),

Ecuador (5), El 3alvador (4) , Guatemala (3), Guyana (2), Honduras (4) , Jamaica (9),

Amico (9), Nicaagua (3), Panama (9), Paraguay (8), Peru (2), Uruguay (2),

Venezuela (5).

British :astern Caribbean nroar: Antigun (1), Barbados (1), Lucia (1)9

St. Vinc7R1117Trinidad and Tobago (4).
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wrin, the of t.tis rk;i:ort, 1971-1972 and 1972-1973, 6he following

fellowships were provided under the ReGular Programme: 11 fellowships in the
experimental project in Upper Volta (6 women, 5 men), _nd two regional fellowships
for the experimental project in Nepal. During the same period 17 fellowships were

given in the fields of planning and educational administration.

:3. Under UdDP technical assistance 12 fellowships were Given: 11 women, 1 man.

The trainin,; period was for six months and they were mainly trained in the fields
of adult euucation, technical education, literacy and teacher training.

74. The above fellowships were on a regional and internaticnal basis and were for
periods varyin, from three to nine months.

i5. In order that fellowships might have a great,:,. impact and to facilitate exchange

between women leaders, the 1973-1974 fellowships programme has been reoriented
towards collective rather than individual °. Lc,;.%if6.

76. A four-week training course for 14 women from Asian and African English-speaking
countries has been organized. ihis will ttke place during 1973 in the United States 0
and is partly financed by the United States National Commission. The course will

bring together leading women workers in the field of rural development to exchange
ideas and experience on rural development problems, and in particular the role of
education in the rural development process. It will be carried out through
lectures, discussion grour,s on related topics, and visits to rural development
pro,!ects.

77. A four-week regional training course in technical and vocational education
for women will be organized in 1974 in a Latin American Member State for 10 women

from Spanish-speaking countries. This course will be linked with the experimental

project in Chile.

VI. AREAS IN UNLSCO ACTIVITIES CONCERNING EDUCATION OF WOMEN

Human Rights programme

7k. A human Rights Co-ordination Unit was created on 1 May 1973. Its Director,

who is responsible for seeking within the fields of UNESCO's competence, solutions
to problems such as racism, racial discrimination, and the erosion of human rights,
which are the Irincilul threats to peace. she will also be closely involved in the
proration of the right to education, including the right of women and girls to
equal educational opportunity with men and boys.

Literac7.

79. Despite world efforts to combat femnle illiteracy, the ratio of illiterates
has runqinea niGher for woen twin fur nen. In UlikUCO, neLivitiQs fix

men and WOLICN are conceived in in VI,AtVXt. Women nro enpnuraced to
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participate in literacy courses and, not infrequently, are known to scow greater
interest and application.

80. Specific programmes have been carried out in some experimental workoriented
aeult literacy projects (Ecuador, Ethiopia, Iran, Wan, Tanzania, Venezuela)
related to health, nutrition, home economics etc.).

dl. Several activities concerning women have been undertaken in ASFLC (Regional
Centre for Functional Literacy in Rural Areas for the Arab States):

- a case study, in Egypt and Sudan, was prepared in order to collect
background material for formulating educational activities linked with family
planning programmes;

- meetings with the Governments of Tunisia and Algeria were held on the
problems of women;

- training courses on the preparation of pedagogical material in relation
to population problems and on the use of media to promote interest in this question;

- operational seminars have been organized in two countries of the region:
on functional literacy and family planning in Tunisia, and on Arab women and
national development in the Arab Republic of Egypt.

62. Tne jury hppointed by the Director-General to award the Mohamed Reza Pahlavi
and dadeshda K. Krupskaia. Prizes, awarded the 1972 Nadeshda K. K-urskoyn Prize to
the Education Corps of Iran for their intensive efforts in the field of literacy
The Corps is comprised of young people called up for military service and voluntary
girl helpers.

d3. Women's non - governmental organizations play an important role in the world-
wide struggle against illiteracy and work closely with UNESCO in carrying out
activities to promote literacy among women.

84. In co-operation with UNESCO three regional seminars on literacy were organized
in Asia, the Arab States and Africa by the International Federation of Democratic
Women* Union of Catholic Women's Organizations and Associated Country Women of the
World, and International Alliance of Women.

d5. Financial assistance was given by UdESCO in 1971 and 1972 to the International
Council of Women to facilitate the participation of two Lebanese women in training
courses organized by ASFEC on out-of-school education and functional literacy.

b6. A contract was made in 1972 vita a branch of the Association of Girl Guides
and Girl Scouts in Pakistan for tt-r, rut"--tion of booklets for new literate women.

Adult education

d7. The major event in this field during the period of the report was undoubtedly
the Third International Conference on Adult Education convened by UNESCO in
Tokyo from 25 July to 7 August 1972. his conference devoted a great deal of
attention to the place of women in society generally and to their educational needs
in particular. These problems are referred to several times in the Final Report of
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the Conference (document F.DPID/25), and emphaAs is placed on the fact that within
the categories of "forgotten people", from the educational point of view, "women
and young girls are often particularly under-privileged". Consequently the
Conference adopted a special recommendation (number 3) relating to "equal access to
education for women", ana invited :tember States to give "high priority in their
developrent plans to rrovide wider access of women to educational opportunities,
and in particular to out-of-school education".

i38. The Tokyo Conference stimulated strong interest among those concerned, and
especially among international women's organizations, 10 of which participated
in the work of the Conference. Two international non-governmental organizations
specializing in the field of family questions were also represented.

C9. Among the steps taken by UNESCO to put into effect the Tokyo Conference
recommendations within the approved programme for 1973-1974, is the expansion of
the project of co-operation with non-governmental :%rsanizations in the field of
adult education to include a large number of women's organizations. These presented
To UNESCO in 1973 eight proposals for collaboration in the execution of non-formal
educational activities for women, particularly in developing countries.

Teacher training

90. The teaching profession was one of the first to be opened to women, and in
many countries women still form the majority of teachers. Nevertheless in many
developing countries the lack of trained women teachers is one of the major
obstacles to the enrolment of girls, and in many countries women teachers lack
alcquate training.

91. Pre-service and in-service teacher training is still one of the main
priorities of P:TC(7, and although efforts have been mode over the past years to
increase the number of female students in teacher training colleges assisted by
UNESCO/UNDP in Africa, Asia and Latin America, the proportion of women students in
these colleges is still far from reaching a level of equality with men students.
The number of women on the staff of these colleges and female fellowship holders
is also far from adequate.

92. t)uring this period, other than those activities mentioned in paragraphs 52-62
and 68), UNESCO/UNDP have assisted the Government of Bahrain in establishing the
Hither Teacher Training College for Girls. The number of students enrolled is
125. This college will help train women teachers for secondary schools.

93. unsco/umm have assisted the Government of Qatar in the
Hixher Teacher Training College for Girls. This college will
Ninety-five girl students will be recruited in the first year
envisaged that 493 girls will be recruited in 1977-1978.

establishment of a
start in October 1973.
1973-1974. It is

9h. Women staff members in teacher training colleges and individual experts
ilavt2 established home economics on a sound basis in the Higher

Teacher Training Colleges and Secondary Schools in the People's Democratic Republic
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of Yemen, in the Yemen Arab Republic, in Sudan and Libya. In nost cases the subject
is not just a domestic science subject, but one that has an important role to play
in the development of women's education as well as in the fields of consumer
education, family relations and child care and guidance, institutional management
and nutrition, home nursing, housing, home management.

Rural development

95. The programmes of the Division of Education for Rural Development are
increasingly concerned with the Role of women in rural development, following an
important recomendation of the UNESCO/FAO/ILO World Conference on Agricultural
Education and Training (Copenhagen, 1970), which reads as follows:

''An area of special attention is that of rural girls and women.
Both as agriculturists who undertake most of the food cultivation
in many countries and also as mothers, their potential contribution to
rural development is very great indeed. In far too many cases, this
potential has neither been realized nor developed through
providing access, on an equal footing with men, to agricultural education.
Initial trials in the training of girls in agriculture, combined with
home economics subjects, and using them in extension services and
teaching have been most encouraging. A feature: of this decade must
certainly be to open the opportunities of technical and vocational
education and training, as well as employment in rural services,
to the girls and women of the countryside in order to eneisie them e

their full contribution, both in the home and in the community. Ao an
investment in development, it would be difficult to think of a more
important need."

96. The overall pel.icy in agricultural educatin and training of FAO, UNESCO
and ILO is formulated by the Directors-General of the three Organizations on the
advice of the FAO/UNESCO/ILO Joint Advisory Committee on Agricultural Education,
S&ience and Training and a woman is a member of this Committee. The World
Conference on Agricultural Education and Training (Copenhagen, 1970) elected a
woman as one of its vice-chairmen.

9T. Many of the projects in agricultural education now contain important home
economics elements, designed specifically for the training of woven for their
role in rural development. A few examples of these projects are given hereafter:

(a) Africa

Rwanda: The programme of the "Centre d'education rurale et artisanale"
(CLRAR) is geared towards vocational and family-life problems.

Zaire: A girl student from Lower Zaire is attending the third-year
agricultural course of the "Insti.:ut de Pengamisa",

(b) Asia

Philippines: An outcome of the UNIV/UVEECD project in Central Luzon State
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University in the Philippines is the establishment of an extension education
programme to the nearby "barrios" where attention is given to women, children
and adult farmer education.

In the mobile agricultural teacher training courses organized in Asia
the courses give particular attention to the importance of women in rural community
affairs and the need for out-of-school educational programmes for women.

(c) Arab tates

The seminar on the role of educatin in rural development in Arab 1-.J.tes

scheduled to take place in November 1973 will devote one day to the aspect of
women and their role in the development process.

Technical and vocational training

98. This report cannot possibly deal with all UNESCO's activities in this fie:d,
other that the projects mentioned in Chapter IV. However, the situation in
technical training colleges assisted by UNESCO is not very encouraging so far as
the education of girls and women is concerned.

99. In this regard it is worth mentioning the technical teacher training project
in Singapore, where technical education has been introduced into forms 1 and 2
of general education and where students, regardless of sex, attend basic workshop
courses in metalwork, woodwork and electricity. Half the students of such courses
are girls. Amongst the teachers trained for this type of education a number of
women are teaching technical subjects and technical drawing in forms 1 and 2,
and also technical education in forms 3 and 4.

100. In polytechnics assisted by UNESCO in Asia, the Institute of Phu Tho,
Saigon, Viet-Nam has 118 girls out of a total of 1100. The Fine Instrument Centre
in Seoul, Korea had in its first phase 40 girls out of a total of 300. The
Singapore polytechnic has 320 girls out of 2100 students, and the Malaysia Ipoli
Polytechnic 120 girls out of 800 students.

101. In Latin America the Barquisimito Polytechnic, Venezuela and the Regional
Centre for Industrial and Technical Training, Guadalajara bath have approximately
20 per cent girls.

102. In five polytechnics in Africa and one in the Arab States assisted by UNESCO
there are no girls at all.

103. It is very clear that equal access of girls and women to technical education
will remain a priority area for many years to come.

104. In order to assist where the need is greatest end as a follow-up to the
meeting of experts held in Kuwait in 1969 on the access c° girls and women to
technical and vocational education in Arab countries, assistance was given to
Epyrt for the organization of a regional course on technical and vocational
education.
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105. The aim of the course was to give women teachers in technical education a
solid basis of further training and to inform them about the various openings in

technical training for women.

106. The course was organized for four weeks in Cairo during July 1972 by a special

committee set up for this purpose. Two participants from each of the 18 Arab

member States of UNESCO were invited. 11 countries were represented (Bahrain, Iran,

Jordan, Kuwait, Lebanon, Libya, Oman, Sudan, Tunisia, People's Democratic Republic

of Yemen, Yemen Arab Republic).

107. The programme was composed of several subjects including education, planning

for technical education, psychology, industrial sociology, evolution of societies

as related to technological development, human development, vocational and

educational guidance, audio-visual education, technical education in developing
countries combined with discussion groups and visits to industrial schcols,

factories and training centres.

Science/Nutrition/Family education

108. The Division of Science and Technology Education promotes the advancement of
women through its programme in science and technology in general and in particular

through its programme in home/family, nutrition, and health education. Programmes

in natural science encourage more young women to participate in science education

as a prerequisite for other vocational and professional education an well as for

personal use and appreciation. Programmes in home/family and food/nutrition attempt

to prepare for vocational and professional training in these fields of study and

specialization. However, apart from this, the programme attempts to develop the

present generation of youth as competent and responsible parents of future

generations. .Thc need for all family partners to participate in home/family and

food/nutrition education is emphasized. Only when all members of a family understand

common tasks and responsibilities within the family will the quality of family

life/participation and liberation of all potentialities of family members concerned

be fulfilled.

Population education

109. In UNESCO's population education activities, women have not so far been singled

out for programme emphasis. However, every effort is made to include women in

educational programmes both in and out of school. Of particular importance is the

involvement of women in functional literacy proerammes where family planning

content is inserted according to the expressed needs of the participants.

In future UNESCO contemplates studying in depth the effects which changes in

attitudes towards population issues may have on the promotion of equal

opportunities for the access of girls and women to education.

Mass media

110. The problem of women's education permeates the activities of the free flow of
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information and book devel.Irment. Pie use of ertss media, mainly of radio and
television, for the education of women is carried in the experimental project of
Upper Volta through courses in the use of audio-visual aids. Two training courses
during the period of this retort were aiven in Upper Volta, with very positive
results. Two eomen produce programmes for the project.

111. All projects utilizing radio and television for out-ofschool educatior cater
for women, in rural development projects in Peru and Senegal, introduction to
science in Egypt, educational broadcasting and television in Tunis, literacy and
post literacy projects in Jamaica and Tanzania, problems of youth in Asia and Africa.

112. Encouraeement to the enrolment of women which leads to intervention with
governments to enrol women in courses for training in radio and television has been
successful.

113. Preliminary studies have been undertaken in Trinidad and Tbago for a massive
outof-school project for women based on mass media.

Information

114. The UNESCO Chronicle referred to the advancement of women once in 1972 and
three times in 1971. 'The UNESCO Features service, which is distributed to the media
every fortnight, published a number of articles and items in the same period. These
ranged over subjects closely connected to the UNESCO programme such as one on
coeducation end the advancement of women and another on the experimental project for
women in Venal, to lees of an inouiry in the rederal Republic of Germany into women's
entry to the profe,sions and items from Egypt, the Ivory Coast and Norway.

UNRWANNESCO

115. The UFRWA/UNESCO education programme, which has been in existence since 1950,
makes no distinction between the educational or occupational opportunities offered
to men and women, boys and girls. The programme operates schools which provide the
first nine years of schooling. Pupils wishing to pursue their studies in order to
complete their secondary education must either enrol in private or government
institutions, except for those opting to follow vocational training courses at
secondary level, where UNIVA/UVESCO facilities exist. Post-secondary vocational
training and teacher training colleges are also onerated by UVRWA, while a limited
number el' university scholarships (70 new and 385 continuing) are offered each year
to the most deserving and needy students.

116. During the current school year (l°72/1973), some 260,000 aildren were enrolled
in UVI"A/UNESCO schools, nearly half of whom were girls. 'These schools were staffed
by over 7,00n teachers, aeair nearly half of whom were women. These figures compare
very favourably with the records of the surrounding host countries. At the upper
levels of the school ladder however, the figures are less impressive quantitatively
where out of 1,523 otudgmts following courses at the vocational and ,eacher
training centres only 973 were women.
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117. In service teachr training courses are given to around 1,000 teaer:rs per
year, where the proportion of women is often equal to that of men.

MICEF/UNESCO

118. The importance of education for women and girls has been emphasized not only
in UNESCO's regular programme but in programmes of co-operation with other

organizations of the United Nations syste. A notable example is the r-IESCO/UNICFF

co-operative proftramme.

119. The Executive Boards of the two organizations approved in 1072 the Joint
Recommendations of the Director General of UNESCO and the executive Director of
UNICEF on UPICIT Assistance to Education.

120. The Joint Recommendations place the emphasis on UNICEF's aid being directed to
assist countries to improve the situation of children deprived of a basic
practicable level of educational services and opportunities, particularly those in
rural areas, ur.an slums and shanty towns and in the least developed countries. In

this regard the education of women and girls is considered of particular importance
partly because help to mothers is one of the best wave to help youni, children, and
partly because more equal educational opportunities for girls and women will
facilitate their increasing occupational role in national development.

121. In assisting the qovernments in the preparation of UNICEF assisted projects,
UNESCO field personnel have increasingly given attention to include women's
education within the projects of integrated services for children. A brief paper

on the modalities for UNICEF assistance to the equality of educational opportunities
for girls and women was submitted to the Inter-Agency UNESCO/11KM' meeting in
March 1973. This paper will to incorporated in the UNESCO / UNICEF Field Guide and

sent to the Pegional Offices of UNESCO and to UNESCO field experts (see annex III).

122. During te period of this report UNICEF assisted the following projects for
the education of women:

Equipment for the experimental nrojects in Central African Republic, Iran,
ENECOFAS, 1/ Mauritania, Upper Volta, People's Democratic Republic of Yemen,

Yemen Arab Renublic.

Training courses in the form of fees for teachers and stipends for trainees,
Nepal, Yemen Arab Republict

Fellowships in Yemen Arab Republic.

Hostels - rent for a hostel for girl students in Pepal.

Funds-in-Trust

123. unEsco continues to cooperate, financially and technically, in various projects
financed by Fqn4sin Trust arse which are open to 'iris and women without

discrimination.

1/ L'Ecole National d'Enseignemtnt commercial et familial/social.



E/c4.6/5qo
Enrlish
Pape 26

AW

124. I.MESCO/SIDA-
1 /

:FAO fin.:.nced a procramme on Aerie ltural Credit and Related

Co-operatives in Afghanistan which has an important functional literacy component.

Thin project begun in 1970 is scheduled until 1978. A consultant on women's
education will be recruited for the project.

125. Two UNESCO/SIDA project: at the Institute of Industrial Electronics and
Institute of Refrigeration and Production Engineerir3 in Cuba aim at training

middle-level technicains. The two Institutes are oxen to both girls ana boys

with no discrimination whatsoever.

126. In Tunisia - SIDA financed the building of three second4ry boarding schools
in Sfax, Baja and Nateul. These schools have been completed and arc open to both

girls and boys equally.

127. In Upper Volta a national seminar and two training courses were financed by
MUD 2/ on the role of radiotelevision in the economic, social and cultural
delelopment of the country. A number of women attended the seminar.

128. In Zambia a functional literacy experimental programme for women and men
was financed by the Danish and Norwegian Students' Association.

VII. COLLABORATION WIT!! Nut! -GOVERNMENTAL ORGANIZATIONS

129. The collaboration and close relations between UNESCO and non-governmental
organizations is very valuable, as it supplements the activities of UNESCO whose
modest technical and financial resources do not allow for its impact in various

finds for the promotion of women.

130. The programme for equality of educational o1;3ortunity for girls and women
will tend to rely more in future on NGO activities for the advancement of women,
as this will allot: UNESCO to reach a much greater public and to spree "... this action

on a much wider scale.

131. The considerable and diverse experience which NGOs have developed in their
particular fields, their various approecties to the elimination of obstalles standing
in the way of equal educational opportunity for girls and women contribute
to the solution of problems in various area... Their fight for the elimination of
discrimination against women takes the form of periodicals, bulletins, radio and
television programmes, conferences, meet:ngs, seminars, follow-up of recommendations
and resolutions passed for the equal rights of women by United Nations organizations.

Conferences of miniaters, national and international bodies are followed and given

large publicity.

132. For the period of thin report - 1972/1973- !:ICE.. (woven nr,1
ielve actively cnntritu_d to different actiA.ties undertaken by u:Tsco for the

InLotin cf w n.

OMNI,

.A/ 1 .0% nt

(2/ :Ar.y f.r 7 1 .prient.

/...



133. Participation of NGOs in surveys, otudies and investigations

by UNESCO in the past have consisted of important contributions in

out-of-school education (1960), rural areas (1964), literacy (1965

higher education (1967), co-education (1968).
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carried out
the fields of
and 1969),

134. In 1971/1972 NGOs contributed to the report on "Equality of access of girls

and women to education in the context of rural development", which is submitted to

this twenty-fourth session of the Commission.

135. In 1973 NGOs are participating in the "investigation on the relationship

between educational opportunities and employment opportunities offered to vomen"

in five countries at the request of the UNESCO National Commissions in these

countries.

136. In the experimental project in Upper Volta certain national branches of

NGOs have organized seminars on literacy, adult education, civics, community

development and integration of women in the professions. They also organized

training courses in three pilot zones. They are the following:

All African Women's Conference

The Associated Country Women of the World

International Council of Women

World Movement of Mothers

World Union of Catholic Women's Organizations

World Confederation of Organizations of the Teaching Profession

137. Within the frtmewcrk of the Chilean experimental project some NGOs have

undertaken to inform then public on scientific and technical careers open to women

and on working conditions. This information is aimed nt attracting girls to

scientific and technical careers. The NGOs concerned are:

International Alliance of Worsen

International Federation of Business and Professinna:. Women

International Federation of University Women

World Federation of Trade Unions

W: rid Confederation of Labour

138. During 1971/1972 invitations were sent to 44 NO0s, including 16 women's

-,rganizatinns, offering technical and financial assistance for activities promoting

women's education. Seventeen organizations replied expressing interest in

cnllablrating with UNESCO, 10 of them women's organizations. Eight of these

)rganizatimls received assistance in 1972 (five being women's organizations):

All African Women's Conference: Seminar on "the role of Women in the

liberinTrarITFOr7TIF=RMIliin, Tanzania, 24-31 July 1972.

a



C,untry Wmen f the W.,r1d; Seminar c;r1 "the role of South
mvric-tn Ni.n as eiti7ens in a devel(Tind. wrrld-, Recife

, Brazil,
11-1' rleptel'or

lutt:rnAi,nal Ccuncil Jf Women: Project "to meet the social and economic
needs w.,men by .1-vidinf! w-)rk-orisqlted literacy day and evening
classes anA by uovel(dpin.: suit:hie instructional materials", 1972-1974 Turkey.

Wirt:' Associatila "f Girl Guides and Girl ScGuts: Project aimin3 at
rr( m.tin: the stntus-cf wmen through literacy, basic education, hygiene, nutrition
prc,:r-Immes, 1972-1976, Dnhpmey.

W r1:1 Confederation of Labour: Seminar on "training and initiation in the
eonsnic and social 1T,,blems cf women workers, study of active means and methods
f.14 tAninc .)f IL)mcn', Overijse, 29 May-3 June 1972, Belgium.

Ll! C(htederati. n f,Ormnizations of the Teaching Profession: Inter-
:trican StItly trnininj (..n the role and responsibility of African teachers in the

.f t.ne UNESCO /ILO recommendation concerning the status of teachers",
29 March-6 Aril 1072, Ouagadougou, Upper Volta,

Federati,n f Trade Unions: Third International Trade Conference on
We men Wt rkc..rs' Ir_sblens, 25-28 April 1972, Prague, Czechoslovakia.

rid Uni,n -f Catholic Women's_Urganizations: Programme for the equipment
f lj],t centres f. r tho c" women, December 1971-Dec,.:ber 1972, La Paz,

Bolivi:1, and Linn, Peru.

139. Curin.- the p.?ri.:1 1972/1973 UNESCO was represented at the following meetings
-v7anize by for alvqncement of education for women:

Int*rni:nal CLuncil A"' Women: Rer!ional Conference on "human resources for
:,72yeint', 5-11 firvember 1972, Lima, Peru.

_International Associati-)n: Biennial Convention, United Nations
Hr.! iciu.trtere, July 1973 New T.rk, USA.

14'). In is,ecnber 1972 the same invitation was sent to 48 'IGOs of which 16 were
wnenis r-qhizati,ns. Thirteen organizations, seven of which were women's,
reTlic:a requesting :issistance for training courses, seminars, studies and other

'Lt the rrcmtion cf women.

141. :11,,:s in which 'JIIESCO applies assistance are studies and investigations,
trqinin: c .t.,:xenticeships seminars and reetinrs aiming at improving the
stLtu.; f

142. ',11IFSCO uas reresented at meetings and training courses organized by r4ls
f r -Cyfincerent. 4'. men wherever possible.

/
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VIII. CO"FERrFCES

UNESCO General Conference - seventeenth session

143. UNESCO's General Conference, seventeenth session, was held from 17 October to

20 November 1972. The programme for the equality of educational opportunity for

girls and women was discussed, delegates from 36 menber States taking plrt.

Statements were also made by the representative of the ILO and the representatives of

the World Federation of Trade Unions, the Women's International Democratic

Federation and the Soroptimist International Association. The number of women

delegates wts 122 out of a total of 1,227, seven of whom were heads of delegations.

However, this 10 per cent made its influence felt, particularly during the discussion

on ensuring equal educational opportunity for women.

144. Delegates taking part in the debate expressed their satisfaction with the

reorientation of the progranur for women proposed for 1973/1974, but many considered

that the budgetary provisions for the implementation of this programme were too

limited and that UNESCO should increase its assistance to member States in this

field.

145. A number of delegates supported the effective participation and real integration

of women in the economic, social and cultural development of society One vital

factor that would ensure such participation would be the provision of real

opportunities for access of women to all types and levels of education and the

guarantee of subsequent employment, without any restriction. In this connexion many

delegates attached particular importance to the new trend in the study progratme

planned for 1973/1974, the aim of which was to investigate the relationship between

the educational and training opportunities and employment opportunities open to

women, and to evaluate these in terms of the economic and social development of a

number of selected countries. The need for close co-operation between UNESCO and the

ILO was stressed, the participation of UNESCO National Commissions was welcomed,

and the hope expressed that the studies would result Iii practical action.

146. The women delegates spoke with great frankness of problems and obstacles facing

women in their countries, for example the preservatior of traditional restrictions

on women, and the fact that equality in education hed not led to equality in

employment.

147. Delegates felt that the implementation of a programme for equality of access

of girls and women to education" did not necessarily mean that real opportunities

for access to education were open to women. It eas recommended that tfte programme

should aim at granting girls and women equality of educational opportlinitvh and

that.a change to this effect be made in the title of the programme. The resolution

adopted by the Conference was not only for equality of access to education but for

enuality of opportunity, education and employment.

148. By resolution 1.142 (c) the general Conference authorized the Director-

General to further the effective and universal recognition of the right to

education and promote equality of educational opportunity and treatment,
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"(c) by promoting new approaches to the achievement of equal weeps
of girls and women to an equal opportunity at all levels of education,
training and employnent, in all phases of life, and taking due account
of their role in family and society, in order to enable them to
participate fully and creatively in the economic and social development
of their countries, and by assisting Member States and non-governmental
organizations in their activities in this field."

International_ Conference on Education, thirty-third session, InternationalBureau of Education Geneva

149. Convened ly the Director-Ceneral of UNESCO and organized by the International
Bureau of Education, this conference took place in Geneva from 15-23 September 1Q71.Cut of 282 delegates 29 were women of which nine were heads of delegations.The main trends in education and the important educational changes in member btates
since the previous International Conference on Education in 1970 were reviewed.
The main theme of the agenda was "the social background of students and their
chance of success at school".

150. The equality of educational opportunity for girls and women was expressed
by the following recommendations: /

(i) Within the framework of educational planning, which should be conceived
as an organic part of over-all national planning, provision should be
made for reasures to prorote equality of oprortunity and to ensure
access to all types and levels of schools, equally for tcys and girls:

(ii) Secondary education, general and vocational, full or part-time,
should be open to every pupil, according to his age, ability t
aptitudes, and the manpower needs of the country; therefore it should
be flexible and diversified, so as to introduce a number of pupils
who do not receive training and to facilitate the access of girls to
teglinkaitatrehesecorldhiherlelsev;

(iii) International bodies, Particularly UNESCO, !hould be invited to
accord greater attention to the problems resulting fro: the effect
of the social background on schooling by continuing their normative
action in favour of educational opportunity, with special reference
to girls' education.

1/ Final Report - International Conference on Education, Thirty-third Session,
tart III: Recommendations.
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Inter-Regional Meeting of Experts on the inte,ration of women into develo ent

151. UNESCO was represented at this meeting which was organized by the Social

Development Division of the United Nations in co-operation with the Section on

the Status of Women, Human Rights Division at United !lotions Headquarters, from

19-26 June 1972. It was a follow -up to the recommendation of the International

Development Strategy for the Second United Nations Development Decade, and the

General Assembly resolution 2514 (XXv) which called for a Programme of concerted

international action for the advancement of women.

152. The meeting discussed the integration of women in development at the

national and international level, stressing that Governments should make use of

technical co-operation projects to promote the training of women. It was stated

that the United Nations system should conduct with interested Governments

assessments aiming at a realistic appraisal of obstacles to the integration of

women into the economies of their countries, and organize meetings in fields

related to the employment of women.

Third International Conference on Adult Education, Tokyo

153. This Conference was organized by UNESCO in Tokyo from 23 July-7 Au8ust 1972.

Fourteen of the 311 delegates were women. The Conference acknowledged that in all

less favoured groups - isolated communities, migrant workers etc. - women were the

most under-privileged. It recommended that urgent measures be taken so that the

most under-privileged groups, including working women, could take part in

educational activities. (See paragraphs 87 -89.)

IX. CONCLUSIONS

154. UNESCO's projects concerning women mentioned in this report do not by

any means give a complete picture of all the activities undertaken by UNESCO

during the period under consideration. It is merely a selection of areas

considered to be of particular importance to the implementation of this programme,,

it cannot be expected that this report enumerate all or most of UNESCO's

programme, for in principle every UNESCO activity concerns both men and women.

155. The programme for the equality of educational opportunity for girls and

women is, in 1973, at a turning point: it has been proposed for a study in depth

by a special committee of UNESCO's Executive Board. In 1975 it will be evaluated

by a committee of experts. There is no doubt that the evaluation will take

cognizance of the wishes of member States as expressed in the General Conference

in 1972 (paragraphs 143-148) and the trends in the programme which met with its

approval.

156. One of these trends is an integrated approach to the advancement of women

within the United Nations system with a view to solving obstacles against

equality of opportunity according to the competence of the various agencies:

educational, social, economic, legal and cultural.
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157. 2uch an apl)rolch must )-econe t.,!e rule and not the exception. As shown in this
report satisfory co oneration exists between UNESCO/UNICEF, T117PCO/UNRwA,
U4ESCO/ILO. However, an increase in this trend must be developea to the noint
where several agencies ',oulci collaborate in joint projects for the advancement of
women.

158. Another important trend is an increased involvement of member States (through
the UNESCO National Commissions) in UrESCO's activities for the advancement of
!romen. This decentralization helps member States t^ conduct research and
operational projects through local bodies instead of using international exnerts.
Besides stimulating and encouraging local expertise in ministries, universities,
institItes. POOs nnd other official and private organizations, it helos to develop
ritiona2 rArategies and policies on the subject.

159. In th( immediate future, a defined and integrated approach to the equality of
education Ed orportunity for girls and women must be mare within the TTESCO
secretariat in order. to avoid duplication and scattered activity. means for
effe.:tively involving and sensitizing all sectors in this field must be found.

1(,0. As shown in this report the programme is fulfilling some of its objectives at
various levels;

acting as a catalyst, a stimulator of activities for the promotion of
women and as a liaison and centre of exchange for the various official and
non-governmental bodies irterested in the advancement of women;

- stimulating research activities on the question.

assisting operational projects in projects in priority fields and areas
where women are most discriminated against.

161. However, the long terr objective of the programme must not be forgotten - and
that is t:.e equality of educational opportunity at all levels. Inwards this end,
identification of obstacle: impeding this equality are foreseen on a global basis
in the near future.

162. The concentration of the programme on priority areas in women's education in
develoino. countries, doe3 not exclude its future involvement with obstacles against
eouality of edue,tional opportunity in industrialized societies.

153. It is expected that 1975 as International Vomen's Year will help to focus
/rorld attention on the promotion of women and thus help this prorrnrne in opening
area:, of education, traininn and employcent for women which until now have been
rega-deJ as tirieally masculine.

1(4. There is no doubt Vat the movement for the promotion of women is gathering
strength anJ momentum in rember States. It is therefore, onli, lo-ical to expect
TJJF-CO's Tre-iar,m- in thi, :ot only to 1:eet, race, but to le it -dvr.l.ce in
certain areas.
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List of documents and publications relevant to the advancent-nt_

of wo-c.n V=00 in 1972-1071

EDUCATIOY

Reference - Directories

Study Abroad, International Scholarships and Courses, vol. XIX, 1972-1973,

19731974 (Trilingual: English/French/Spanish) 1072, 644 n.

Vacation Study Abroad, vol. XX, Vacation Courses and Scholarships (Trilingual!

English/French/Cpanish) 1071, 109 p.

UN2SC0 Ststistical Year Book 1071 (Bilingual: -nmlish/vrench), r.:0(

TJor1d Survey of Education, vol. 5! Feucational Polio", Legislation and

Administration, 1971, 1,418 p.

International Guide to Educational Documentation, Second Edition 1040-1065,

1971, 575 p. (Trilingual: English/French/Spanish)

Teachers' Associations, 1971, 120x_. + 51 p. Annex (Trilingual:

English/French/Spa.nish)

Publications

Learning To Be, 1972, xxxix + 313 p. fir's. tables. Co-edition USSCO/Harrap*

Wastag' in Education: A Porld Problem, 1971, 155 p. by 1. A. Brimer and

L. Pauli (Study prepared for Tr7)*

The School and Continuing Education., 1972, 256 p. (Four Studies)*

Rights and Responsibilities of Youth, 1972, 72 p.*

(Sttdies and documents in education)

Literic7 for "orkin '7unctional Lite*.ac, in ')ural Tunzqnia, 1n71, 30 p.

by '!arro Viscusi (Educational studies and documents, new series 5)*

Practical lui'e to runctionel Literrx.7. 'ethod or Trainin for Developrent,
1972, 170 n. (French version expected)

La For - ration rlu "ersonnel t4e f'onctionelle - Puide practinue,

UNESCO, 1073, 110 r. (EnPlish version expected)

* Available in French.

/ . .
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Youth and Literacy bv Arthur Gillettp, WTSCO/UICESI, 1972, P2 p. ( French
version expected)

Educational Planninr and unemployed youth by Archibald Callaway, 1971, 47 p.4

Planning for A Plural Pocietv by Chai Non- -Chan, 1971, 67 p.4

Museums, Iralination and Education, 1972, 176 p.* (Museums and Monuments
series, XV)

"orld Problems in the Classroom by rerbert J. Abraham, 1972, 208 p.* (A
teachers guide to some Unitcd 7ations tasks)

Ponulation "rowth and costs of Education in Developing Countries by
Ta Nroc Chau, 1072, 313 n.*

Manpower Aspects of Educational Planning - Problems for the Future 1968/1971,
264 p.*

The Politics of Educational Planning in Developing Countries by C. D. Rowley,
1971, 59 p.*

Agricultural rducation in Asia - A Regional Survey, 1971, 226 D.*

Education in the Arab Region viewed from the 1970 Marrakesh Conference by
Mohammed A. lqGhannam, 1971, 57 p.4

Perspectives de l'education en Asie: expansion et transformation
(Etudes et document d'fiducation, nouvelle series, 7) UNESCO 1972, 65 p.
(English version expected)

The Training of Adult fiddle Level Personnel by Armin Gretler, 1972, 165 p.*

Teachers and rducational Policy, 1971, 37 p* (Educational studies -nd
documents, new series, 3)

Initiatives in Education: The World Situation in 1971-72.* UrESCO/IBE 1972,
120 p.

Possibilities and Limitations of Functional Literacy: the Pramian Experiment*
(Studies and Documents on Education, new series 9) UNESCO, 1973

Functional Literacy in Mali: A Training for Development, UNESCO, 1973*
(Studies rind documents on education, new series 10)

Documents

Final retort of International Conference on Education, thirty-third session,
Geneva, 15-23 September 1971, UNESCO 1971, 59 v.*

* Available in French.
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Final report of Third World Conference on Adult Education, Tokyo 25 July-

7 August 1972, UNESCO 1972, 100 p.*

Adult Education in the Context of Lifelong Education* (UNESCO /CONFEDAD 5,

working document for the Third World Conference on Adult Education), UNESCO
1972, 34 p.

A Retrospective International Survey of Adult Education* (UNESCO /CONFEDAD 4,

working document for the Third World Conference on Adult Education),

UNESCO 1972, 135 p.

Etude sur l'egaliti d'accas des jeunes filles et des femmes a l'iducation dans
le cadre du developpement rural, UNESCO 1972, 85 p. (English version expected)

Bibliographic preliminaire sur l'education permanente, UNESCO 1972, 39 p.

L'educatior permanente (analyse de documents recent.) UNESCO 1972, 69 p.

(English version expected)

Final Report of the International Advisory Committee for Out-of-School Education,
third session, UNESCO 1972, 7 p.*

New Trends in Adult Education: Concepts and Recent Empirical Achievements by

Henri Janne and M. L. Roggemans, UNESCO 1971, 30 p.46.(31TESCO, International
Commission on the Development of Education, Series C, 7)

Literacy 1969-1971: Progress Achieved in Literacy Throughout the World,

UNESCO 1972, 128 p.*

MASS MEDIA

The Mass Media in a Violent World by Mary Burnet, 1971, 44 p.* (Reports and papers

on mass communication, 63)

The Practice of Mass Media: Some Lessons from Research, by Y. V. Lakshmana Rao,

1972, 57 p. (Reports and papers on mass communication, 65)

Radio Programme Production: A Manual for Training, by Richard Aspinall, 1971,

151 p.*

Broadcasting for Adult Education: A Guidebook to World-Wide Experience, by

Ignacy Waniewicz, 1972, 132 p.*

A Guide to Satellite Communication, 1972, 35 P.*
communication, 66)

(Reports and papers on mass

Radio and Television in Literacy: A Survey of the Broadcasting Media in
Combating Illiteracy Among Adults, by John Maddison, 1971, 82 p.*

* Available in French.
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SOCIAL AND HUMAN SCIF?'CES

Approaches to the Science of Socio-Economic Development, edited by Peter Lengyel,
1971, 383 p.*

It is Time to Begin: The Human Role in Development: Some Further Reflections
for the Seventies, by Malcolm S. Adiseshiah, 1972, 182 p.*

In the :ands of mJn, UNESCO 1946 1971, 1972, 319 p.*

Cultural Development: Experience and Policies, by Aurustin Girard,* 1972, 145 t.

Apartheid - Its Effects on Education, Science, Culture and Information*

PERIODICALS AND ARTICLES

Educational Ancumentation and Information - Bulletin of the IBE, Quarterly*

International Social Science Journal - Quarterly*

Prospects - Quarterly review of education*

The UNESCO Courier - Monthly*

Literacy a Newsletter - quarterly*

MESCO Chronicle - Monthly*
IIIEFC0 and Vomen promotion, vol. XVIII, 1972, Po. 2
UNESCO and promotion of African Women, vol. XVIII, 1972, No. 2

* Available in French. /...
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List of women's international non-governmental
organizations having relations with UNESCO in

1972-1973

Category 6 (Information anu consultation relationship)

Associated Country Women of the world

International Alliance of Women

International Council of Social-Democratic Women

International Council of Women

International Federation of business and Professional Women

International Federation of home Lconomics

International Federtion of University Women

Pan-Pacific and Soutn-Last Asia Women's Association

Soroptimist International Association

Women's International Democratic Federation

Women's International League: for Peace and Freedom

World association of Girl Guides and Girl Scouts

World Movement of Mothers

World Union of Catholic Womn's Or6anizations

World YounL Women's Christian Association

Category C (outual information relationship)

All frican Women's Conference

Federation of Asian Women's Associations

International Association of Lyceum Clubs

International Council of Jewish Women

International Council of aurses

International Federation of Women Lawyers

Liaison Committee of Women's International Organizations

Saint Joan's International Alliance

Zonta International
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AdritX III

Air INVESTIGATION CONCELAING EDUCATION, TRAINING, AND

titPLOYmr..OT OPPORTUOITIES FOR WOt4EL

Guidelines for research

PUFACk.

The following are intended to assist those responsible for

the resermrch vriort in prepzsing country studies concerning education,

training anu employment opportunities for women.

The purpose of this series of investigations is to assist five

countries in defining strategies and policies concerning women's education,

training and employment and to increase employment opportunities available

to them (rate, range and level) by facilitating their access to preliminary,

technical and vocational education and training and to employment.

To achieve practical results, those responsible for the research

should place particular emphasis on sections:

2.6 "Future trends and pro4ections-

J "Conclusions"

Thee- sections direct attention to possible means of taking concrete action.

When possible, clear statistical data may usefully be included. In

ca.;e no information is available on u topic, please so indicate and

elaborate.

1. COMMOO CHARACTERISTICS

It is expecteu that each country study will have the following

characteristics:

(a) the same target group

(b) the same terminology 1/

(c) a basis for comparing different educational structures

1/ It is recommended that the researchers use, in so far as possible the

terminology curr'atly used by UNESCO and ILO. A glossary of th.ese terms is

attached to the guidelines. 'There the terminology does not apply the necessary

modifications in terms should be carefully stated and defined.
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1.2 ;rout

Tde tir.;et _roups for the five studiJs will be (a) girls in the post
,ximary Lrou::, _5-19 for secondary school education and 2n-24 for higher
(university) .;.uucation, and (b) the whole female labour force.

1.3 :structure of education and trainin, systems

Rese%rehera are requesteL: to compost. an educational structure model
which illustrates the educational structure prevailing in their country.

.cet1 rYcL11 to fcrnulated alcng the lines of that fcund cn name 15
said snudld include those streams in the schools which combine training and
employme,it. describe the major elements using the attached diagram
/16 a model. The diagram should also include out-of-school education
training streams.

2. AREAS OF Ri.3...ARCil

2.1 ,..STA,BLIShISOLGt,NLEALCOJTIAT

2.1.1 L4c.._round information

In order to situate the proolem of access of women to education and
trainint; facilities and employment, a brief s.:;ction would be in order
concerning.

(a) the status of women in your particular country including
their leal status,

(b) the attitudes of society towards:

(i) the education of women

(ii) their employment outside the home

(iii) ler,a1 or customary barriers to employment of married women.

Tnis description should include a discussion of men's attituder towards
women's e,ucation, training and employment, as well as the ways in which
women view their 1:roper roles in society.

2.2 i CiiiiICAL Aji) VOChTIOJAL LLUCATIOA FACILITILS WITHIA TH1;
,,DUCATIOJAL SYSTLA, AOW AVAIUBLE TO WOMiA

Under this heading, information would be required on the following:

/0
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2.2.i Zy.,es 1,:vels of P:cilities available to , irls and women

Rese:xcn should xovide information on the followini!.

(I) do wo...en have acess to all tyiJes of technical and vocational

education facilities? Are there sel:;arate institutions for

girls anu women and for boys? In wnich fields of .-ducc.tion

are such distinctions made?

(h) what hinds of t:ri,_loyment oriented :duration do girls rail

tnev.selves of, and waat hinds do they not? Please specify

occu.atiohal _rou.ps or economic sector.; and euueational

streams.

(c) are there f:Lelds dnere are reiulations
access of girls and women to technical or vocational

education? If so, which?

(d) want the entrance requirements and aze of entry,

duration of iro,,rammes anu formal recognition for taeir
co412.1etion (certificate, diploma etc.)?

(v) ,dease erovide the latest fi.Nres on the above points,

and the fizures of five, years earlier. 1/

2.2.2 -ducatioaal an:: vocational Yuluance

:Chia part of the ;,apes should report on such tolics as:

(a) systems of educational and vocational orientation and
cuidahce in schools - how they function and in what ways,
if any, they are direct ,d to the i;articular needs of girls

(b) iufluece of i:arents and teachers on tne orientation and

,.u.r.k.ance process,

(c' please .)rovicit: in4'ormation on whether any research has ben

carrier out iq the country on determinants in the choice of
euucation, includini: the relation of social class and sex to

choice of educational streams. Please attach copies of reports

on any such studies, or as a minimum ixovide full bibliographical

references.

L/ If for 7ir'3 is included ih statistical data on technical

and vocationai education, .iive silecific figures, if pocsible on home economics.

/ . .
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2.2.3 Degree of achievement

This part of the paper should report on such topics as:

(a) the percentage of girls and women who complete programmes
in intermediate and higher technical and vocational
education compared to the number entering such programmes;

(b) the proportion of girls and women completing those
programmes compared to that of men;

(c) drop-out reasons (e.g. failure to keep up with the work
and meet the requirements, eultural factors - marriage,
maternity and financial, etc).

2.2.4 Barriers

Under tnis heading information should be provided on the barriers
aich inhibit access of girls and women to intermediate and higher
tecnnical and vocational education.

2.3 CUR&d4T EDUCATION AND TRAINING FACILITIES OUTSIDE
The. EDUCATIONAL SYSTEM

This part of the paper should report on such topics as:

2.3.1 apes of facilities available to giraand women

Information should be provided on the following:

(a) patterns of organization of programmes, types of responsible
authority (governments, public or private enterprise,
employers' organizations, trade unions and women's organizations
etc.), ihether these facilities are for women only or for both
men and women; whether training is concurrent with employment

or separately organized; whether it is a part of an
apprenticesnip programme or any other form of in -plant training-
a6e of entrance, conditions of contract and obligation, if any,
to participate in complementary instruction at a school;

(b) occupational groups for which such out-of-school training
is offered,

(c) entrance requirements and age of entry, duration of
programme and formal recognition for their completion;

(d) comparative length of training for boys and girls;
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2.3.2 hecruitr»ent patterns

Information under this headint, should cover, if possible, the
following points:

(a) what are the sources of recruitment for training programmes?
For example, are trainees recruited directly from school and,
if so, at what educational level? how do recruitment patterns
differ between boys and girls?

(b) wnat out-of-school facilities exist for orienting and re-orienting
girls and women towards occupations requirihg training?

(c) what data is available on the motivations and other factors
determining the choice of girls and women when seeking training
and employment?

2.3.3 Degree of achievement

The investigation should cover:

(a) the percentage of girls and women who complete programmes in
out of-scnool training programmes in comparison with the
numbers entering such programmes,

(b) comparison of the proportion of girls and women completing
programmes with that of men completing similar programmes,

(c) the reasons for which programmes are not completed by girls
and women and an analysis of the reasons for any difference
in this respect between men and women.

2.3.4 Barriers

Under this heading an analysis should be made of the obstacles
ninuerini, access of girls and women to euucation and training facilities
outsiue the school system.

2.14 ,APLOYMildiT OPPOHTUNITIES

This part of the paper should report on such topics as:

2.4.E Occupational croups and sectors of economic activity

Unuer this neadiug cal analysis should be wade of those occupational
groups and sectors of economic activity which women now find employment.
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inforaation soould be proviaeu on.

(a) wu%t ,rotiv:i of uccupationa employ a lartle proportion of women,

and vhiat occupational groups employ no women or very few

(;.leas.: provide from 15 20 examples on both sides)?

(b) has the female labour force participition rate increased or

ueclineu in the last 10 years?

(c) ;las the proportion of women increased in the last 10 years

in particular occupational Croups and sectors of economic activity?

(4) have occupational Groups increased substantially in the last

10 years or decreased? In which occupational groups and

ssctors of economic activity nas the total employment

increisea or decreased?

2.5 RLLATION,,hIP dal4t1,11 aUCJITION ADD TRAINING OPPORTUNITIa NW

L.IPLOYMLid OPPORTUIiITIzS'

Tne object of tnis section is to sum up and draw conclusions as to

tne current situation of women's education, training and employment and to

relate tau findings concerning eaucation and training to those concerning

employment.

2.5.1 Cross classification

Cross classification should, if possible, be made between the length

anu type of euucation anu/or training and the occupation helu and the relative

osition of women and men.

..11.; part of th.. par should re)ort on *Lien topics as

(a) arm them, occupations ici..!rt women trained for tnem do hot

find openings?

(b) ru tn. :re occupations in which the waiting time for finding

employment is particularly lonf,;? Are there any observable

uifferences between girls and boys or men and women in this

respect?

(c) are tuere occuo:Aions in which women normally find work only .

at a lower level taan that for which thcy were educated anu

trained? If so, please f;ive examples.

(Li) are there occupations in whicn there are other s.kns of

undka%mploymht such as -

/
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(i) abnormally snort wor.inc; hours

(ii) abnormally low productivity and/or income

(iii) overqualification

(e) are there occupations in which a substantial number of women
are employed who do not have the qualifications normally
required for the occupation?

(f) are there occupations in which women could finu employment
and in which at present there is a shortage of qualified
applicants? If yes, give examples.

(6) are there occupations in which girls seek training and
where there is already or is likely to be substantial
unemployment?

2.5.2 Conclusions

Generel conclusions should be drawn concerning the present
relationsnip between the educational opportunities available to women, the
employment opportunities open to them ana the practical mean's by which access
to these activities is facilitated.

2.6 FUTURE TR.JDS ALI) PROJLCTIM

This part of tile per should provide information on the situation
for the next 5-1U years and whether the information allows such projections.

(a) data on employment projections for girls and women;

(b) data on the expansion of the educational system and
structural change,

(c) data on which occupations and fields of activity offer
better prospects than others,

(d) assessment of the future situations based on the data
provided in previous chapters.

Lducation and tr4ininc,

here an analysis should be made of the expected expansion of
education traininr facilities ana for which occupational fields they
are foreseen, s well as tne planned means for achieving these Goals.

/ .



E/CN.6/580
English
Annex III
Page 8

This analysis should include consideration of the following categories:

(i) types and levels of education and training

(ii) recruitment patterns

(iii) changes in degree of achievement

(iv) barriers to girls and women's access to education and training

2.6.2 Ewployment

Under this heading the investigation should suggest the Possibilities
of greater access of women to occupations in which they are either traditionally
unaccepted or are at present in snail numbers, or have found difficult to enter.
Also the projected access of women who have received post primary education
and training to new fields of employment likely to be open in the future should
be considered. From this research estimates should me made as to:

(a) existing fields of employment in which more women might be recruited
and trained;

(b) new or expanding fields of employment into which women might be drawn;

(c) barriers to girls' and women's access to employment which might be
removed.

2.6.3 General policy

The discussion of General Policy trends concerning the education, training
and employment of women should cover:

(a) measures and policies which might facilitate the education and training
of men for middle and hijler level occupations and activities; ways
in which woLLn might be encouraged to choose education and training for
employment in new and promising fields;

(b) strategies for implementing such policies including short term (5 years)
and medium term (10 Years) considerations.

3. CONCLUSIONS

On the basis of the results of the research certain general conclusions should be
be drawn as to:
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(a) the present relation between women's education and trainini and the
employment opportunities becoming available to them;

(b) the projected and desirable relation.

These conclusions should be placed in the context of over-all development
policies.

Conclusions should also be made concerning the obstacles - financial, social,
economic, etc. - encountered in the past and those likely to be encountered in the
future. These conclusions should be carried further to include an analysis of the
possible means (appro;riate to the particular country) of overcoming these
obstacles.

Those sectors of education and training and employment in which immediate
action might be taken with positive results should be highlighted, as well as those
in which more research or longer range planning would be needed.
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dLOSSARY

OF TERMS RELATING TO EDUCATION IN GENERAL, TECHNICAL AND VOCATIONAL
EDUCATION AND TRAINING, GUIDANCE AND EMPLOYMENT

This glossary is intended to aid those engaged in the research for and the
preparation of country studies on education, training and employment opportunitiesfor women. The terms and their definitions are those currently in use in ILO and

Taose terms preceueu by an asterisk (*) nave been publisheu in the
CIRF Glossary of terms relatinil to education. employment. vocational orientation
and c,uldance and vocational training lILO, 1970).

I. TERMS RELATING TO EDUCATION IN GENERAL

1. Secondary euucation (second educational level)

Tne period of formal education for young people beginning in early adolescence
at the time when educational streaming commences and ending in its later stages
when students leave school or enter university or other higher institutions.
Depending on when primary education is considered at an end in a given country, the
period required for a complete secondary education is usually 4 to 8 years in
length. Normally a complete secondary education includes two cycles: the fivit
for the 10-14 age group, the second for the 14-18 age group.

2. Hi-her or tertiary euucation (third educational level)

lae education at post-secondary or tertiary level given in educational
institutions whose programmes are open to those having successfully completed
secondary education or having reached an equivalent level. This education is
usually very specialized in nature; the various programmes are directed to
particular disciplines and related areas. Institutions or public authorities
sanction these studies at the successful completioa of various levels by awards
of university status or its equivalent which usually takes the form of diplomas,
degraes or certificates.

3. Continuing' of further education

Euucation or,;anized formally and informally which allows an individual
to up-date his knowledge in a particular field or to improve his professional
qualifications.

II. RLLAIING TO TECHNICAL VOCATIONAL EDUCATION

4. Vocational education

Education designed to prepare skilled workers for industry, agriculture,
commerce, etc., which is usually provided on the upper secondary level. Programmes

/



E/CN.6/580

rngli sh

Annex III
Page 11

of vocational euucation include general studies, practical training for the
uevelopment of skills required by the chosen occupation and related theory. The
proportions of these may vary considerably but the emphasis is usually on practical
training. These programmes may be full-time in schools or other educational
institutions or part-time as supplementary education for apprentices or others
receiving their practical training in employment.

5. Technical education

Education designed to prepare technicians for industry, agriculture, commerce,
home economics, medicine, etc., which is usually provided at the upper secondary
or lower tertiary level. The curricula of technical education include general
education, general tec.Anical theory, training in special technical procedure and
skills, and related theory. These components may vary considerably depending on
the type of technician to be trained and the level at which these programmes are
offered.

III. TERMS RELATING TO GUIDANCE

6. Educational Guidance

The guidance given to young people by qualified staff concerni:4 their
education as a whole and the programmes of study which would be most suited to
their talents and interests taking into account any future career plans they may
have.

7. General occupational or vocational orientation

The guidance given to young people approaching school leaving age to give
them a general understanding of the employment market and its job and career
opportunities and to aid them in choosing a career or occupation based on the
person's talents, interests and educational background.

d. Vocational guidance

The process of assessing a person's physical and mental abilities and
aptitudes and his personal preferences and confronting them with the requirements
of a range of occupations with a view to determining the line of further education,
training or employment for which he might be particularly suited. The term
"counselling" is often used when speaking of vocational guidance for adults.

IV. TLRMS RELATING TO EiPLOYMENT

9. Employment

Remunerative work, either for an eiployer or in self-employment.

/
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10. occapat ion

Any distinct type of manual or non-manual work which can provide a means oflivelihood.

11. Trade of craft

Any industrial, craft or artisan occupation which is officially ortraditionally recognized as requiring special qualifications which can beacquired only by several years of practical and theoretical instruction and ofexperience.

12. Worker

This term is used in two senses:

1. It applies to any person who is employed in manual or non-manual work.It thus includes persons working it all levels and in all sectors of
economic activity such as salaried employees.

2. The term may also be used in a more restrictive sense to mean a person
who does not exe:cise supervisory functions in his employment.

12.1 Unskilled workers

A person who requires only a minimum (usually a few hours or a few days)of instruction on the job in order to perform his duties.

12.2 Specialized (or semi-skilled) worker

A person who has been trained to perform a limited number of skilled functions
or operations but who has not the all-round technical skills and knowledge requiredfor a recognized trade or other occupation.

12.3 Skilled worker

A person who has acquired the full qualifications required for performance
of a recognized trade or other occupation. In some countries and in some
occupations the term "journeyman" (usually in the artisan trades sector),
"craftsman" and "tradesman" are used synonymously.

13. Technician

A person who occupies a position between that of the qualified scientist,engineer or technologist on the one hand, and the skilled worker or craftsman
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on the other. his education and training are likely to have taken him at least
up to the end of secondary education in a general or technical stream; he may
have had post-secondary level training and hold a corresponding degree or diploma.
His functions are likely to include one or more of those listed below. These
examples are based on practice in industry but parallels may be drawn in other
sectors of economic activity.

Detailed design and development, or the manufacture, erection or commissioning
of equipment and structures, drawing, inspecting and testing equipment, use
of complex measuring instruments; trouble-shooting and process control;
customer service; work study; costing and estimating; assistance to qualified
scientists (collection and evaluation of experimental observations,
preparation of biological cultures or similar preparations in other fields,
testing of product samples, chemical analysis, etc.).

"Junior" and "higher" technician levels may be distinguished, though a sharp line
can rarely be drawn between them.

V. TERMS RELATING TO TRAINING

14. Vocational training

Activities which essentially aim at providing the skills and knowledge
required for employment in a particular occupation (or in a group of related
occupations) in any field of economic activity, including agriculture, industry,
commerce, the hotel, catering and tourist industries, public and private services,
etc.

15. Apprenticeship

A period of long-term training, substantially carried out within an undertaking
and regulated by a verbal or written contract which imposes mutual obligations
on two parties: the trainee and, normally, an employer who has assumed responsibility
for giving the trainee initial training for a trade or other occupation.

An apprenticeship may vary in character from, on the one hand, an officially
regulated system (with detailed standards laid down regarding the skills to be
taught, the duration of the training and how it is to be organized, and the
tests and emminations to be taken) to, on the other hand, something much more
loosely regulated, depending purely or largely on customary practices in the
occupation for which the training is being given.

16. Further training

Training subsequent to initial training - a global term which may cover any
or all of the following forms of training:

. . .
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Supplementary Training

UpdatinF,

Refresher Traininf

SIJeciolist Training

Retrainin

17. Tr,Linin,,, within an undertaking

Any vocational training that is provided on the premises of an undertaking,
wnether given on the job or in a training workshop, training office, training
bay, etc. In the case of inuustries, the term in-Dlant training is often used.

16. On-thejob training

Training arranged at an ordinary workplace and using actual jobs of commercial
value for instruction and practice purposes.

19. Practical trainim: or workshop practice

Instruction and practice in the functions and tasks of an occupation
including, where appropriate instruction and practice in the use of machines, tools
and equipment and in occupational procedures and routines. In the case of practical
tr-iniu,: for inuustry, crafts or artisan trades the term "v,:rkshop practice" is
often U3k.:Cl synonymously.

/
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1973 UNESCO/UNICEF Inter-Secretariat

Meeting; No. 3

UNICEF Assistance to Equal Educational
Opportunities for Girls and Women*

I. Introduction

1. One of the many myths surrounding the education of girls and women is the
assumption that the obstacles against equality of educational opportunity are
essentially a question of time, and that as economic development occurs and modern
attitudes prevail, girls will be able to secure equal educational opportunities.
If we look at the latest statistics available to UNESCO we find that such a theory
is without foundation.

2. The proportion of girls enrolled in primary education in Asia and the Arab
States in an age when elementary education is compulsory by law in many countries
and national policies advocate equal opportunities for girls and women, shows
relatively marginal, changes - the percentage of girls in the total enrolment at
primary level in Asia in 1969 was 39 per cent compared to 36 per cent in 1950
and in the Arab States 34 per cent compared to 30 per cent. In Africa the increase
was more substantial - 40 per cent as compared to 30 per cent.

3. At a. .ondary level the situation is far worse - in Africa the percentage of
girls was 34 per cent in 1969 compared to 35 per cent in 1950, a retrogression of
1 per cent; in Asia it remains stationary, 35 per cent in 1969 and 1950; in the
Arab States 30% in 1969 compared to 24 per cent in 1950.

4. In higher education there is a definite retrogression in Africa where the total
number of girls in 1969 was 25 per cent compared to 38 per cent in 1950. In Asia
and the Arab States there is some improvement although the percentage remains
dangerously low - 28 per cent in 1969 compared to 1 per cent in 1950 for Asia and
23 per cent it 1969 compared to 12 per cent in 1950 or the Arab States.

5. In Latin America although the percentages are good at the primary and secondary
level - 49 per cent and 48 per cent - it remains low in higher education - only
34 per cent.

6. To some extent the relatively small percentage changes, which in fact cover large
ninbers of people, are due to the extension of education down from the more
privileged groups where the status of women has always been higher, to the less
privileged.

* Prepared by Miss Y. Zahran, Division of Equality of Educational Opportunity.

/...
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1. 6iven JUCi. icLure, both UL:bC0 and Mali' must intensify and accelerate
ti is ,...ffort..; for the education of wol.:en, not only because it is one of the

rijhts, but also because of their importance as contributors to
lifc, as i:ri:.lary channels for reachin,-; children, as havin potential forraiJir, 1,.;vt1 or fouily and couuunity life and as under-utilized resources

fur occupational roles necessary for the acceleration of national
tieveloi::;nt. 1/

2r t.ultiple role assutied by women has also the advantage of
cunferrih, uenefits on th fuLdly, tne child and the community. It is unfortunatethat hhy :.arts of the world the contribution of women to the developmenteffortu of their country has been neglected and they have not benefited equally
fro- the n.waroJ of avvelop4::nt.

3. howtver, larticil.ation of women and their inter ration in development canonly proc_:e- if they are ,riven euucation which according to economists (e.c.
iroft.ssor 6chultz), is not only an investuent in the next generation, but it also
6iv,s iartiQularly rates of econouic and social returns in the present
oecaa.e of the influence of women in the hole and community at lar,:e. 2/

4. Thus the acceleration of the process of development through the full and
eival ,articipation of wouen in education is a primary pre-condition for the
awancv-L.nt of, not only women, but the community itself. This results in
imirove:..ent.: in tne welfare of the total population and, more important, is their
contribution to develo:iment by the brining up of children to assume their
resvonoibilities as future citizens. It also influences their deneral status and
rt.flectz !ositively on their role within the family and with their children.

b:Alefits that children derive in hooves where mothers have received
at least ,.ducation cannot be denied. 3/

1/ UC,ICLF ssistance to tducation aS/C0564/26.2.72. p.1; and Joint
liecoluation of the Director-General of WESCO and the Lxecutive Director of
U1.1Cji, r. e.

2/ :.;chultz, T. W. "h to investors in education with special reference to.

couLtri u' , Irepared for Z.:11&:io Conference on Education May 1972,
i,ducatiob ai. i,:corsiuerLd, vol. II, pp. 69-93.

3/ 1:hited Nations Economic and Social Council; Commission for Social Development
'InteTration of Women in Development" E/CN.5/481.

United Nations Economic and Social Council - UNICEF - "Summary of the report
women and girls in national development"

E/ICEF/6/16/Add.3,Annex.

/
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III. Action

1. As a result of joint policy decisions by the UNICEF and UNESCO Executive
Boards, UNICEF funds for education aid will be concentrated upon children in the
primary age group in population groups most deprived of primary education and
adolescents who have missed elementary schooling. Particular emphasis will be

placed upon increasing the contribution made by the education of girls to family

and child welfare. This contribution can be increased in four ways:

(a) Increased enrolment of girls

(i) UNESCO/UNICEF-assisted projects should provide, as far as possible, for

the enrolment of girls in equal numbers to boys. UrIESCO and UNICEF

personnel in the field st.Juld collaborate to ensure this and projects

should not be approved by either agency if they do not meet this

requirement.

(ii) The increased participation of girls in the general education process
necessitates the establishment of joint projects in areas where the girls

are most deprived of education, and are, therefore, at a.greater

disadvantage. On the basis of this criterion, the first step in
preparation should be the diagnosis of factors preventing girls attending

school for which consultations with parents (visits by social workers to

homes to discuss with parents reasons for not sending girls to school)

and local authorities could be sought. This identification of economic,

cultural and social factors could be carried out by local institutions of

education under contrac.. with UNICEF or UNESCO.

(iii) In this context, it is important to note that UNESCO's long-term programme

for the promotion of women seeks a global identification of factors
influencing equal educational opportunities for girls and women (17 C/4,

para. 1110).

(b) Training of women teachers

(i) The enrolment of girls cannot be increased without the training of

adequate numbers of women teachers. During the past 12 years, UNESCO/UNDP

have assisted mainly in e..tablishing secondary teacher-training colleges

but the proportion of women students, fellowship-holders and staff has

not always been adequate. New teacher-training projects, whether for

primary or secondary level teachers, should not be approvea until there

is provision for an adequate number of girls. For existing projects,

this should be made a condition for extension.

(ii) The project for the equal access of girls and women to education in

Nepal is a car, in point, with the objective of increasing the enrolment

of girls in primary schools through the training of women teachers.

/ .
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(c) Project support

(i) There is a series of material measures which could promote girls'
education. UNICEF has given such support to equal educational opportunity
projects in Upper Volta, Iran, Central African Republic, Yemen Arab
Republic, the People's Democratic Republic of Yemen, Mauritania and Nepal.
This assistance could be expanded to include school transport (school
buses, bicycles) ih areas where traditional attitudes are averse to girls
goinL; out in public, boarding schools for girls from remote rural areas
where parents are reluctant to send girls away from home to study; school
uniforms; school meals; improved sanitary facilities in school buildings.

(d) Curriculum development

(i) To ensure that assistance for curriculum development takes into account
the lack of opportunities for girls, and to make it possible to bring them
in on an equal level with boys, training courses and up-grading courses
for girls could be held during the summer holidays. Assistance in
the form of lecturers'. fees and stipends for girl students could be
given. This type of assistance is already being given to two projects for
women in Nepal and the Yemen Arab Republic, but could be increased and
extended to other projects.

(ii) Special courses in hygiene, nutrition, childcare, family planning, first
aid, local government, village development, kitchen gardening, sewing,
and animal husbandry could be given to girls during vacations if these
subjects are not already covered by present curricula.

(e) Fellowships

(i) To encourage girls to train as teachers in areas where no facilities
exist, fellowships (preferably regional) could be given as an incentive.
These could help break traditional attitudes against girls leaving home
to study. One such fellowship (regional for six months) has been given
by UNICEF under the project in the Yemen Arab Republic.

(f) Meetings and seminars on women's education

(i) Regional and international meetings held jointly by UNESCO and UNICEF
concerning the education and promotion of women are of vital importance.
The regional meeting held by UNICEF in co-operation with ASFEC and the
League of Arab States on "Arab women in national development", Cairo,
24-30 September 1972, is an excellent example.

(ii) Such meetings could be held in the future on topics such as - "what
facilities are provided by the State, the community and the employer for
children of working mothers"; "married women working in full-time jobs";
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"part-time work for married womel", -women working in traditional jobs or
the so-called 'women's occupations", "the extent to which woman's own
view of her -elf, of the possibilities open to her and of her traditional
role, is a limitation".

The above possibilities for co-operation between UNESCO and UNICEF for the
education of women, are only some illustrations of how international support can
make a valuable contribution to national efforts to give equal educational
opportunities to girls and women.


